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                                                       Abstract 

This study intends to evaluate Straightforward Coursebook Level 1A, which is prescribed 

for First Year non-English specialization students at Arts and Science Universities and 

Degree Colleges in Myanmar, in the case of six cognitive processes: remembering, 

understanding, applying, analyzing, evaluating, and creating, drawing on Bloom’s Revised 

Taxonomy. The frequency and proportion of the six cognitive processes in this coursebook 

were calculated in terms of content analysis. Results revealed that the processes of 

remembering and understanding are prevalent, however, the creating process constituted the 

lowest percentage of processes in this coursebook. All in all, the results show that this 

coursebook which is intended for the basic user level groups didn’t against expectations 

because the lower-order thinking skills were more frequently represented than the higher-

order ones. 

 Keywords:Bloom’s Revised Taxonomy, Cognitive Processes, Straightforward,  Evaluation,

 Coursebook 

1. Introduction 

 In the teaching of English as a foreign language, coursebook is a necessity. 

Coursebooks play a very significant role in the teaching and learning processes especially in 

developing countries where teachers and students can make use of them according to their 

needs (Mahmood, 2011). Coursebooks influence both the teachers and students as they 

provide pattern to the teachers for better teaching and aiding students’ learning. Actually, 

coursebooks are the backbone of every educational system as they are a major source of 

providing instructions to the teachers and students.  

 In order to meet teachers’ teaching and students’ learning needs, it is extremely 

important to evaluate, select and adapt coursebooks. As there are many different and diverse 

ELT coursebooks on the market, there is a necessity for the evaluation of coursebooks in 

order to be able to recognize the advantages of one over the others and as a result, this will 

lead to the adoption of the coursebooks in turn. Cunningworth (1995) and Ellis (1997) have 

suggested that there are three different kinds of material evaluation (the “predictive” or “pre-

use”; the “in-use”; and the “retrospective” or “post-use”). 

 Although there are a lot of different criteria and approaches to evaluate coursebooks, 

Bloom’s revised taxonomy can be a good alternative to access the basic skills and aligning 

teaching materials and learning activities with the cognitive thinking processes. According to 

Marzano and Kendall (2007), Bloom’s revised taxonomy is a practical tool for course 

evaluation. Furthermore, as Hanna (2007) points out, Bloom’s Revised Taxonomy “aligns 

learning objectives, curriculum, and assessment to link the complexity of learning with the 

cognitive…domains”. Therefore, the present study aims at evaluating Straightforward Level 

1A, prescribed for first year non-English specialization students in Myanmar, not based on 

evaluation frameworks which have been used widely by different scholars, but in terms of 

cognitive domains of language learning. The reason for choosing this framework is that it is 

effective in curriculum development and helps language teachers and administrators. 
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1.1 Background of the Research 

In 1956, a cognitive psychologists team at the University of Chicago originally 

published Bloom’s taxonomy which is titled after the committee’s chairman, Benjamin 

Samuel Bloom (1913-1999). The taxonomy is a classification system used to define and 

distinguish different levels of human cognition. Various educators have typically used it to 

give a guidance on the development of assessments, curriculum, and instructional methods. 

In fact, the taxonomy was organized into three domains: Cognitive, Affective, and 

Psychomotor. However, educators have primarily focused on the Cognitive model, which 

includes six different classification levels: Knowledge, Comprehension, Application, 

Analysis, Synthesis, and Evaluation. When the taxonomy was introduced, the term taxonomy 

was not familiar as an education term. But as readers saw its potential, it became widely 

known and cited. The system remains widely taught in undergraduate and graduate education 

programs throughout the United States, and it has also been translated into multiple languages 

and used around the world. The taxonomy would help researchers and educators understand 

the fundamental ways in which people acquire and develop new knowledge, skills, and 

understandings.  

During the 1990s, another team of scholars hoped to add relevance for 21st century 

students and teachers and spent six years to finalize their work. The group was led by Lorin 

Anderson, a former student of Bloom’s, and David Krathwohl, a colleague of Bloom who 

served as a member of the academic team that developed the original taxonomy. In 2001, 

they released a revised version of the original Taxonomy named Revised Bloom’s 

Taxonomy. They intended to design it to be more useful to educators. In the revised version, 

all the categories were expressed as verbs rather than nouns. The revised version renamed 

Knowledge as Remember, Comprehension as Understand, Application as Apply, Analysis as 

Analyze, Evaluation as Evaluate, and Synthesis as Create. 

 

1.2 Scope of the Research 

 In this research, the data from Straightforward Coursebook Level 1A are analyzed in 

terms of cognitive processes using Bloom’s Revised Taxonomy. First, the reason for 

choosing Straightforward Coursebook Level 1A among other Levels is that Straightforward 

Coursebook Level 1A is the very first and the most fundamental coursebook among 

Straightforward series as it is prescribed for first year non-English specialization students in 

Myanmar. Besides, although both Straightforward Level 1A and 1B are prescribed for first 

year___ the former one is for first semester and the letter for second semester___, only Level 

1A was chosen in this research because of the length of the paper assigned and time 

constraint. Besides, Straightforward Level 1A includes student’s book plus workbook. In this 

research, only student’s book was chosen because it is impossible to analyze both of them 

within the length of paper allocated and time limit. 

 Furthermore, eight sections from each unit were randomly selected. The selected 

sections for the analysis included grammar section, vocabulary section, functional language 

section, pronunciation section, speaking skills section, reading skills section, listening skills 

section, and Did you know? section. However, in unit 6, there is no vocabulary section in 

isolation; thus, speaking plus vocabulary section was chosen. It is worth mentioning that the 

number of pages in each unit of the coursebook is the same. Therefore, although the number 



of some sections in a unit is twice or more than twice, the findings can be generalized to other 

same sections in each unit and the progress of the students through different levels of 

cognitive processes can be depicted by analyzing different activities in each unit of the 

coursebook. Moreover, as this study aims to examine the extent to which the coursebook 

could demonstrate the six cognitive categories of the BRT in its activities, only the cognitive 

process dimension is used in this study. 

 

1.3 Research Questions 

 The current study seeks to answer the following questions: 

  - Which levels of cognitive processes in Bloom’s Revised Taxonomy are 

predominant in Straightforward Level 1A (Student’s Book)? 

-   How is the coursebook, Straightforward Level 1A (Student’s Book) evaluated in   

the case of lower-order and higher-order cognitive skills? 

 

1.4 Aims and Objectives of the Research 

Coursebooks stands as a necessity in many language classrooms as they are 

considered to be the next important factor after teacher in the second/foreign language 

classrooms. Thus, it is important to choose relevant and good coursebooks. Straightforward 

Coursebook published by Macmillian Publishers Ltd. was prescribed for the foundation 

course of undergraduate courses in arts and science universities in Myanmar to replace 

locally produced coursebooks. It is, therefore, necessary to see whether these teaching 

coursebooks are better alternatives, compared with other available coursebooks in 

Myanmar.Since developing learners’ thinking is regarded as one of the goals of today’s 

educational systems, Bloom’s Revised Taxonomy might be an appropriate means to evaluate 

the coursebook developers’ consciousness in order to take constructive steps towards 

developing learners’ thinking through coursebooks. For these reasons, the current study aims 

at evaluating Straightforward Coursebook Level 1A (Student’s Book) in terms of the six 

cognitive processes (i.e., remembering, understanding, applying, analyzing, evaluating, and 

creating) drawing on Bloom’s Revised Taxonomy. 

 The objectives of the present study are: 

1. to investigate which levels of the revised taxonomy are more focused on in the 

above coursebook. 

2. to evaluate the above coursebook in accordance with lower-order and   

higher-order cognitive skills. 

 

2. Literature Review 

In this study, Bloom’s Original Taxonomy, Bloom’s Revised Taxonomy, overview of 

the teaching material, and related researches will be discussed. 

 

2.1 Bloom’s Original Taxonomy 

 According to Houghton (2004), educators have always been faced with the problem 

of seeking the improvement of human thinking. He suggests to define the nature of thinking 

as thinking is believed to be important in the processes of learning. Bloom’s taxonomy is 

emerged to develop a method of classification for thinking behaviors. It classifies thinking in 



terms of six cognitive processes: knowledge, comprehension, application, analysis, synthesis, 

and evaluation. Each of these categories contains some subcategories with the exception of 

application. Moreover, the categories are ordered from simple to complex and from concrete 

to abstract. Furthermore, it is regarded that the original taxonomy represents a cumulative 

hierarchy; that is mastery of each simpler category is prior to mastery of the next more 

complex one. Besides, the six cognitive levels are classified into two levels: lower-order 

thinking skills and higher-order thinking skills. The lower-order thinking levels are regarded 

as knowledge, comprehension, and application while the higher-order thinking levels are 

analysis, synthesis, and evaluation.  

 

2.2       Bloom’s Revised Taxonomy 

Bloom’s Revised Taxonomy used in this study has been emerged out of Bloom’s 

Original Taxonomy. The revised taxonomy includes two dimensions: knowledge dimension 

(the kind of knowledge to be learned) and cognitive processes (the kind of learning expected 

from students). The knowledge dimension in Bloom’s Revised Taxonomy consists of four 

types of knowledge: factual, conceptual, procedural, and metacognitive. Further, the six 

categories in the cognitive process have changed from noun to verb forms. It is due to the fact 

that the authors defines cognition as thinking and since thinking is an active process, they 

prefer verbs because they believe that verbs can describe the action involved in thinking in a 

better way. All the six categories and their subcategories are called “cognitive processes”.  

Figure 1 shows the changes of taxonomy from original version to revised version. 

 

 
 (Wilson, Leslie O. 2001; cited in http://thesecondprinciple.com/wp-

content/uploads/2013/11/changes-from-ppt.jpg) 

Figure 1. Exchange of Bloom’s Taxonomy from Original Version to Revised Version 

 In the cognitive processes of the revised taxonomy, there are six major categories plus 

19 subcategories. The six cognitive processes in Bloom’s Revised Taxonomy mentioned 

above are also divided into two levels: lower-order thinking skills and higher-order thinking 

skills. For this reason, the Taxonomy is often graphically represented as a pyramid with 

higher-order thinking skills at the top. Figure 2 shows lower-order thinking skills and higher-

order thinking skills of the six cognitive processes of Bloom’s Revised Taxonomy. 

http://thesecondprinciple.com/wp-content/uploads/2013/11/changes-from-ppt.jpg
http://thesecondprinciple.com/wp-content/uploads/2013/11/changes-from-ppt.jpg


 
(cited in; https://sites.google.com/site/supersophomores675/l) 

Figure 2. Lower-Order Thinking Skills and Higher-Order Thinking Skills of the Six 

Cognitive Processes of Bloom’s Revised Taxonomy 

According to figure 2, lower-order thinking skills involves remembering, understanding, 

and applying whereas higher-order thinking skills involves analyzing, evaluating, and 

creating. 

 

2.3  Overview of the Teaching Material 

 For the purpose of this study, Straightforward Coursebook Level 1A was selected. 

Straightforward is a new coursebook prescribed for non-English specialization students at 

Arts and Science Universities and Degree Colleges since 2011-2012 Academic Year. 

Straightforward Coursebook was published by Macmillan Publishers Ltd. Straightforward 

Coursebook Level 1A contains Student’s Book plus Workbook. Student’s Book of 

Straightforward Coursebook Level 1A selected in this study contains six units and each unit 

contains eight sections: grammar, vocabulary, functional language, pronunciation, speaking, 

reading, listening, and Did you know?. Furthermore, it is noted that in each unit, there are 

four lesssons and most of the sections in each unit are more than one. This coursebook is 

designed for the basic user level group. 

 

2.4 Related Researches 

There has been an ongoing tendency to evaluate different areas in ELT coursebooks. 

But most studies carried out on coursebook evaluation employed such tools as questionnaires 

or checklists. There are some surveys evaluating coursebooks through Bloom’s Revised 

Taxonomy with the aim of helping teachers understand their curriculum objectives better. 

 Riazi and Mosalanejad (2010) studied various kinds of learning objectives in Iranian 

senior high school and preuniversity coursebooks based on Bloom’s Revised Taxonomy 

learning objectives. The findings showed the dominance of lower-order cognitive skills in all 

the grades. Furthermore, the preuniversity books contained more higher-order learning 

objectives to compare with senior high school textbooks. 

 In another study, learning objectives in the Interchange series was evaluated by 

Razmjoo and Kazempourfard (2012), using Bloom’s Revised Taxonomy. The study revealed 

lower-order thinking skills including remembering, understanding, and applying are prevalent 

in these books. Moreover, the results revealed lack of metacognitive knowledge. 

https://sites.google.com/site/supersophomores675/l


 Next, Ali Roohani, Farzaneh Taheri and Marziyeh Poorzangeneh evaluated Four Corners 

Textbooks in terms of cognitive processes drawing on Bloom’s Revised Taxonomy. Results 

revealed the processes of remembering and understanding are dominant in these textbooks while 

creating process constituted the lowest percentage of processes in both textbooks. Furthermore, 

the lower-order categories were more frequently represented than the higher-order ones. 

 The present research studied Straightforward Coursebook Level 1A in terms of 

cognitive processes using Bloom’s Revised Taxonomy. This study examined the extent to 

which this coursebook could demonstrate the 6 cognitive categories of the Bloom’s Revised 

Taxonomy in its exercises and activities. 

 

3. Research Methodology and Description of Data 

This study was carried out both qualitatively and quantitatively. Setting Bloom’s 

Revised Taxonomy as the framework, this study collected the data from Straightforward 

Level 1A (Student’s Book) prescribed for first year non-English specialization students 

during first semester. The data for this study were mainly activities. Activities have been 

chosen because they are the cornerstones of Straightforward. Then, eight sections from each 

unit of the coursebook are randomly selected. The selected sections for the analysis includes 

grammar section, vocabulary section, functional language section, pronunciation section, 

speaking skills section, reading skills section, listening skills section, and Did you know? section. 

 In this study, content analysis was done to find out the frequency and proportion of 

the cognitive processes based on the cognitive domain in Bloom’s Revised Taxonomy. First, 

the frequencies of the six cognitive processes in Bloom’s Revised Taxonomy included in the 

activities of the coursebook are counted and then converted to percentage. 

 In this study, some of the activities were illustrated as the appendix in the CD according to 

the length of the paper assigned. Thus, this part includes some selected sample activities 

derivedfrom the six units of the coursebook, along with some explanation for evaluating the 

activities. 

 

3.1.  Data Analysis of the Eight Sample Activities Derived from the Six Units of 

Straightforward Level 1A (Student’s Book) 

 

 

 

 

 

 

Source:Taken from Straightforward Level 1A, Unit 1, p. 9 



Figure 3.  A  Sample Shot of Grammar Activity 

The activity in Figure (3) includes three parts. In part 1, EFL students are asked to 

match the sentences using the previously taught grammatical rules and structures. To carry 

out the task, the students firstly need to recall and identify some previously learned rules and 

structures in the activity. Secondly, they are required to understand the content of the given 

sentences and the necessary structure. Thirdly, they should match the sentences in column A 

to the sentences in column B using the correct form and usage of the previously learned 

grammatical structures, which triggers applying process. Therefore, not only remembering 

and understanding but also applying is activated in this part. 

 In part (2), EFL students are asked to rearrange the words given to make sentences. 

To accomplish this task, the students need to recall their previously learned grammar rules 

and structures and understand them and also, they should apply the correct form of their 

previously learned grammatical rules and structures to analyze how these words are related to 

each other and to rearrange and construct sentences. Thus, this part includes 

remembering,understanding, applyingand analyzing. 

 In part (3), EFL students are asked to listen to check their answers. For accomplish 

this, they need to compare their written answers with the oral ones. Thus, they have to 

understand the oral message to check whether their answers are right or wrong. Moreover, 

translation, that is, changing the form of communication, might take place by changing the 

oral message into the written one, therefore, understanding occurs. Besides, as the students 

are asked to repeat the sentences that are true for them, rememberingoccurs. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source:Taken from Straightforward Level 1A, Unit 1, p. 4 

Figure 4.A Sample Shot of Vocabulary Activity 

 Figure (4) shows the activity in the vocabulary section from Straightforward Level 

1A. The activity displayed contains four parts. In part (1), EFL students are asked to match 

the presented words with the appropriate pictures. Through doing this part, some relevant 

knowledge from long-term memory is to be retrieved by looking at the pictures and the words 



in the box. This part activates remembering process because students are expected to recall 

and remember some relevant knowledge from their long-term memory.  

 In part (2), EFL students are asked to complete the blanks using the previously taught 

words and to check whether they know the meaning of other words or not. To carry out the 

task, the students need to go through the first, second, and third phases of the cognitive 

domain, represented as remembering, understanding, and applying, respectively. First, the 

remembering process is activated because the students are required to recall and then identify 

some previously learned information in the activity. Second, they are required to understand 

and classify the words in the previous part. Finally, they should complete the blanks in the 

picture using the correct words of the previously learned words, which sets off the third 

category of cognitive dimension, that is, applying.  

 In part (3), EFL students are asked to listen to check the answers. For accomplishing 

this, they need to compare their written answers with the oral ones; therefore, they have to 

understand the oral message to know whether the answers are right or wrong. Moreover, 

translation, that is, changing the form of communication, might take place by changing the 

oral message into the written one. Besides, the students are asked to say the words, which 

entailsremembering. Therefore, this part can activate bothremembering and understanding 

processes.  

 Finally, the activity in Figure 4 invites students to work in pairs. Students are 

encouraged to ask questions to find out the kinds of foods their partner likes. They need to 

ask questions by following the examples of questions given in the activity and by substituting 

the words they have learnt in the previous parts, which entails applying process. Also, they 

are invited to exchange questions for more information, involving remembering because they 

have to retrieve information from their long term memory to answer the question. Besides, as 

students need to substitute the words from their previous study by learning the examples of 

questions given in the activity, they have to show their understanding, too. For these reasons, 

the final part receives remembering, understanding and applying. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Source:Taken from Straightforward Level 1A, Unit 4, p. 41 

Figure 5.  A Sample Shot of Functional Language Activity 

This activity displayed in Figure (5) contains two parts. In the first part, EFL students 

are asked to complete the dialogues with the phrases in the box. Through doing this, both 

remembering and understanding are activated because the students need to recall relevant 

information about the phrases in the box and they also need to understand the meaning of 

these phrases as well as the content of these dialogues. 

 In the second part, EFL students are asked to listen and check their answers. To 

accomplish this, the students need to compare their written answers with the oral ones; thus, 

they have to understand the oral message to recognize whether their answers are right or 

wrong. Besides, translation is needed to change the oral messages into the written one. In this 

part, therefore, understanding process occurs. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source:Taken from Straightforward Level 1A, Unit 3, p. 29 

Figure 6.  A Sample Shot of Pronunciation Activity 

 The activity displayed in Figure 6 contains four parts. In part 1, EFL students are 

asked to listen to the words given in the box and put a tick next to the words that begin with a 

/h/ sound. To accomplish this, translation, changing the form of communication is needed 

because the students need to compare the written words in the box and the oral ones. 

Therefore,understanding occurs. Besides, as the students also need to recall what they have 

previously heard in the listening activity, remembering process occurs. Furthermore, 

differentiating withinanalyzing domain is activated when the students differentiate the words 

that begin with a /h/ sound from the words that begin with other sounds. 

 In part 2, EFL students are asked to complete the sentences with the words from part 

1. Through doing this, both remembering and understandingprocesses occur because the 

students need to recall some previously learned grammatical rules and structures to make the 



 

sentences correct and then, they also need to understand the content of the sentences as well 

as the necessary structures. 

 In part 3, EFL students are asked to listen to the recording to check their answers. To 

accomplish this, the students need to compare their written answers with the oral ones; 

therefore, they need to understand the oral message to recognize whether their answers are 

right or wrong. Besides, translation occurs when the students change the oral message into 

the written one. This part, therefore, activates understanding process. 

 In part 4, EFL students are asked to listen again and repeat what they have heard in 

the listening. By doing this, the students confirm their understanding by recognizing the 

pronunciation of the words. Therefore, understanding and remembering occur 

 

Source:Taken from Straightforward Level 1A, Unit 2, p. 21 

Figure 7. A Sample Shot of Speaking Activity 

The activity displayed in Figure 7 contains two parts. In part 1, EFL students are 

asked to work in pairs and are separated as group A and B. Then, the students are asked to 

imagine the things that they would like to do if there is no English class next week. The 

students should design and plan the things they would like to do in their mind, which entail 

creatingprocess. Furthermore, each of these groups is given some instruction. For group A, 

the students are asked to think of a suggestion for something to do using the ideas given as an 

aid and to make their suggestions to the students in group B. To accomplish this, the students 

firstly need to recall previously learned information about usages of making suggestion and 

then, they need to exemplify the ideas given to make suggestions. Therefore, both 

remembering and understanding processes are activated. 

In part 2, EFL students are asked to ask and answer some questions to their partners 

by using the questions given. To accomplish this, the students need to interpret their partners’ 



questions and answers and answer the questions by recalling their prior knowledge. Thus, 

remembering and understanding processes occur. 

 

 

 

Source:Taken from Straightforward Level 1A, Unit 2, p. 14 

Figure 8.  A Sample Shot of Reading activity 

 Figure (8) shows the activity in the reading section from Unit 2, Straightforward 

Level 1A. The activity displayed contains three parts. In part 1, EFL students are asked to 

read the article and order the events in the article. Through doing this part, the students 

required to recall some relevant knowledge from their memory and understand the whole 

content of the article by building a connection between the new knowledge to be gained and 

the prior knowledge. Then, the students are also needed to analyze the events, that is, they are 

intended to detect how these events are related to each other and which events come first. 

This part, thus, activates not only remembering and understandingbut also analyzing. 

 In part 2, EFL students are asked to read the article again and answer the questions 

concerning the article. The students make sure their remembering and understandingof the 

messages in the article by rereading it. Also, the students need to recall some previously 

learned information to find the relevant answers for these questions, therefore, 

rememberingprocess occurs. 

 In part 3, EFL students are asked to work in pairs and to answer some questions about 

their feelings for flying. Through doing this, both remembering and understanding processes 



are activated because the students need to recall some previously learned information and 

interpret their partners’ answers. 

 

 

Source:Taken from Straightforward Level 1A, Unit 5, p. 45 

Figure 9.  A Sample Shot of Listening Activity 

 This activity displayed in Figure 9 contains four parts. In part 1, EFL students are 

asked to read the description of the TV documentary programme. Through doing this, the 

students need to recall some relevant knowledge and build a connection between the new 

knowledge to be gained and their prior knowledge while reading. Therefore, both 

rememberingand understanding processes are activated. 

 In part 2, EFL students are asked to listen and then complete the gaps in the previous 

part. To accomplish this, the students need to interpret the oral messages to understand them 

and also need to understand the content of the written description. Then, they need to recall 

previously learned information to complete the gaps. Thus, in this part, remembering and 

understanding processes occur. 

 In part 3 of this exercise, EFL students are firstly asked to listen again and decide if 

the sentences are true or false. The students confirm their remembering and understanding by 

listening again. Then, as the students are asked to decide whether the sentences are true or 

false by recalling relevant knowledge, remembering occurs. They also need to analyze 

relevant from irrelevant information of the sentences, thus, analyzingoccurs. Secondly, the 

students are asked to correct the false sentences. To accomplish this, the students need to 

recall relevant information and the necessary structure to reconstruct the sentences, which 

entailsremembering process. Besides, the students also need to understand the content of the 

programme as well as the necessary structure, which entails understanding process. 

Furthermore, the students need to apply the necessary structure to construct the correct 

sentences, which entails executing, one of the sub-categories of applying. 

 In the last part, EFL students are firstly asked to recall some people they know from 

their long-term memory. Thus, remembering process takes place in this part. Then, they are 



asked to discuss the questions with their partners. To do this, the students need to interpret 

their partners’ questions and answers, which entails understanding process.  

 

 

Source:Taken from Straightforward Level 1A, Unit 6, p. 57 

Figure 10.  A Sample Shot of Did You Know? Activity 

 In this activity, EFL students are firstly asked to read the magazine and then, discuss 

the questions with their partners. To accomplish the first task, the students need to retrieve 

some prior knowledge and build a connection between the new knowledge to be gained and 

their prior knowledge, which entail both remembering and understanding. To accomplish the 

second task, the students need to recall relevant information from their long-term memory to 

answers the questions and interpret their partners’ questions and answers. Thus, both 

remembering and understanding processes occur again. 

 

3.2 Data Collection of the Six Units from Straightforward Level 1A (Student’s Book) 

The following table shows the frequencies of the six cognitive processes of Bloom’s Revised 

Taxonomy found in the selected activities from the six units of Straightforward Level 1A 

(Student’s Book). 

Table 1.  Frequencies of the Six Cognitive Processes of Bloom’s Revised Taxonomy in the 

Six Units of Straightforward Level 1A (Student’s Book) 

Six Units from 

StraightforwardLevel 

1A (Student's Book) 

Six Cognitive Processes of Bloom's Revised Taxonomy 

Remember 

-ing 

Understad 

-ing 

Applying Analyz 

-ing  

Evaluat 

-ing 

Creat 

-ing 

Unit 1 26 23 6 5 - - 

Unit 2 21 19 4 2 2 1 

Unit 3 27 21 3 3 - 1 



Unit 4 26 24 8 2 1 1 

Unit 5 22 22 6 2 1 2 

Unit 6 31 34 5 - - 1 

Total 153 143 32 14 4 6 

Source:Own compilation 

According to table 1, the frequencies of the six congnitive processes found in the 

selected activities from Unit 1 of Straightforward Level 1A are remembering (26), 

understanding (23), applying (6), analyzing (5), and no evaluating and creating processes. For 

Unit 2, the frequencies of remembering, understanding, applying, analyzing, evaluating, and 

creating are 21, 19, 4, 2, 2, and 1 respectively. Besides, the frequencies of these six cognitive 

processes found in Unit 3 are remembering (27), understanding (21), applying (3), analyzing 

(3), no evaluating, and creating (1). And for Unit 4, the frequencies of these six cognitive 

processes are remembering (26), understanding (24), applying (8), analyzing (2), evaluating 

(1), and creating (1). For Unit 5, the frequencies are remembering (22), understanding (22), 

applying (6), analyzing (2), evaluating (1), and creating (2). Finally, the frequencies of these 

six categories found in Unit 6 are remembering (31), understanding (34), applying (5), and 

creating (1) with no analyzing and applying processes. Further, the total frequencies of each 

cognitive processes found in all the six units are remembering (153), understanding (143), 

applying (32), analyzing (14), evaluating (4), and creating (6). 

 

4.   Findings and Discussion 

 In this study, not only qualitative but also quantitative research procedures were 

employed. To answer the research questions, investigating the dominant cognitive categories 

in Straightforward Level 1A (Student’s Book) by drawing on Bloom’s Revised Taxonomy 

and evaluating this coursebook in terms of lower-order and higher-order thinking skills, the 

frequencies and percentages of all six cognitive categories were calculated. Furthermore, to 

provide a better display of cognitive processes, the results are summarized in terms of lower-

order and higher-order cognitive processes in Table 2. 

Table 2.  Frequencies and Percentages of the Six Cognitive Levels of Bloom’s Revised Taxonomy 

Congnitive 

Process 

Straightforward Level 1A 

 Frequency Percentage 

 

Lower Order 

Remembering 153 43.46 

Understading 143 40.62 

Applying 32 9.09 

 

Higher Order 

Analyzing 14 3.97 

Evaluating 4 1.13 



Creating 6 1.7 

Total 352 100 

Source: Own compilationLower Order 

 As Table 2 displays, both remembering and understanding processes received the 

highest percentages of cognitive processes in this coursebook with the frequencies of 

(43.46%) and(40.62%).The evaluating and creating processes received the lowest percentages 

of cognitive processes in this coursebook with the frequencies of (1.13%) and (1.7%) 

respectively. Moreover, the frequencies of the lower-order categories in this coursebook were 

153, 143, and 32 for remembering, understanding, and applying respectively, which 

constitute a large proportion (about 90%) of the all processes. This suggests the 

predominance of lower-order cognitive processes over the higher-order ones in this 

coursebook. Furthermore, the frequency of applying process is lower than the other two 

processes of the lower-order cognitive processes. 

 As for higher-order categories, the coursebook yielded the frequencies of 14, 4, and 6 

for analyzing, evaluating, and creating categories respectively, with analyzing receiving the 

highest percentage (about 4%) and evaluating the lowest percentage (about 1%). 

The results of the current research indicates that the lower-order categories of 

cognitive domain within Bloom’s Revised Taxonomy are more frequently represented than 

those of higher-level ones in this coursebook. Remembering, a lower-order domain 

constitutes the majority of the cognitive processes. Therefore, it is not against expectation 

that remembering as a lower-order cognitive process is frequently demonstrated in this 

coursebook. Higher- order skills such as problem solving and critical thinking cannot be 

carried out in a vacuum, but they must be based on past knowledge of one’s realities, that is, 

what one remembers (Marzano & Kendall, 2007). 

Moreover, the understanding process, ranked second among the six cognitive 

processes has greatly contributed to predominance of lower-order skills in this coursebook. 

As for understanding, one can agree with Bloom (1956) that it is perhaps the largest and most 

common intellectual ability to be emphasized in schools and colleges (Forehand, 2005); when 

learners face a special discourse, they are supposed to make sense of its content and the ideas 

expressed within it. To get involve in more complex thinking processes, they should first be 

able to get the meaning embedded in different parts of a communication and, thereby, 

demonstrate an in depth understanding of it.  

Besides, the frequencies of applying process are much lower than those of other 

lower-order cognitive processes. Besides, examples of classroom activities that aligned with 

the higher-order: fourth, fifth, and sixth cognitive domains are still infrequent and are less 

observed in the coursebook. 

 In sum, the findings of this study revealed the prevalence of the processes of 

remembering and understanding  in this coursebook.  In other words, lower-order cognitive 

skills were mostly paid attention to in this coursebook. This is indicative of the fact that the 

three categories at the bottom of the Taxonomy, i.e. “remembering, understanding, and 

applying” were the most prevalent categories in this coursebook. 

5.   Conclusion 



 The current research attempted to evaluate Straightforward Coursebook Level 1A 

(Student’s Book) in terms of cognitive processes using Bloom’s Revised Taxonomy.  

The results obtained in the present study have indicated positive effort. This is 

because the lower-order skills were more significantly represented than the higher-order 

skills in this coursebook. Actually, it is expected to have many activites representing lower-

order thinking processes in this coursebook because this coursebook is written for the basic 

user level groups. Therefore, it is natural to expect more basic information and lower-order 

thinking processes in this coursebook. This way, the learners are equipped with a strong 

backbone to face the problems and more complex thinking processes in the next level. 

Furthermore, a very interesting result of the current study was that higher-order 

cognitive skills were not totally absent in this coursebook. Therefore, it can be regarded that 

higher-order cognitive processes were introduced in this coursebook in order to be familiar 

with these complex cognitive processes that will hopefully be included more in other 

Straightforward Coursebooks at more advanced levels. 

To sum up, the results of this investigation will support the fact that Straightforward 

Coursebooks have been suitably chosen as teaching material. Besides, it is hoped that the 

other Straightforward Coursebooks will proved to be equally suitable for undergraduate 

students in Myanmar. 
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