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Abstract 

This study deals with a survey research typ~ to examine reading 
proficiency in Myanmar Language. The purpose of this study is to 
assess reading proficiency of Grade-11 students in Myanmar prose and 
their capacities to apply knowledge and skills to reading. In this study, 
580 Grade-11 students from Yangon and Bago divisions were assessed. 
Students taking part in this study were required to read a variety of 
written texts and answer the related questions base.d on them. 
Specifically, they were assessed on their capacity to retrieve specified 
information, on whether they could interpret what they read, and on 
how well they could reflect on it, relating on their existing knowledge. 
For each o£ these three aspects of reading, students were given scores 
based on the difficulty level of the tasks that they could perfonn. 

The results showed that subjects could be identified into three groups: 
high group (18.3%), moderate group (63.5%), and low group (18.3%). 
Concerning three aspects, Grade-11 students in this study are very good 
in retrieving information. Regarding two text fonnats, mean score for 
continuous text is comparatively higher than the one for non-continuous 
text. Concerning gender, reading proficiency of the male students in this 
study is not lower than that of females. Moreover, different regions 
pointed out different performance in reading. To be specific, apart from 
retrieving information, the students from Yangon perfonned better than 
that of Bago in the other two aspects and two text fonnats. By 
comparing the high achievement schools indicated by Matriculation 
passed rate(%), what can be found is that the students from Dagon are 
lower in reading performance than those of Mingalardon. Students from 
Bago revealed less proficient in reading than those of Kamayut, 
Mingalardon, and South-Okhalapa at O.Ollevel and O.OOllevel 
respectively. 

Keywords: reading proficiency, retnevmg information, 
interpreting text, reflecting, continuous text, non
continuous text 

Introduction 

In a rapidly changing information age, we cannot live on what we 
were taught in our school days. We have to continue to learn for life in 
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order to keep up with the new situation in the world and so as to be active 
participants of society (Nu Nu Wai, 2001). In other words, today's world 
calls for individuals· to become life-long learners. To meet this goal, one of 
the requirements is reading efficiently. Ability to locate information, to 
interpret what is read and to reflect more widely on its meaning is essential 
for meeting the demands of reading in modern education .. 

"How well do young people and adults read? The answer to this 
seemingly simple question is central to modern societies" (OECD, 2002b, 
p.2). Since 2000, Organization for Economic Co-operation and 
Development (OECD) has conducted an international assessment 
programme measuring how well young adults near the end of compulsory 
(i.e., secondary) schooling are prrepared to meet the challenges of today's 
knowledge societies. "The OECD Programme for International Student 
Assessment (PISA) has for the first time established on explicit framework 
for examining the extent to which students from around the world have 
these foundation reading literacy skills at 15 , on the eve of their 
completion of compulsory [secondary] education" (OECD, 2002b). There 
have been a number of international studies on reading literacy so far in 
term of age limit from preschooler to adult. 

In Myanmar, there have been a number of investigations on the 
nature of Myanmar Language so far: such as the development of Myanmar 
Literature in terms of decade or century, the study on the novels, selected 
short stories, etc. As a result, it is found out that more priority is given to 
the branch of literature dealing with knowledge and catering to aesthetic 
enjoyment rather than the skills that is needed for young adults to know 
not only how to read but how to apply their knowledge and skills in 
everyday settings. Therefore, it is evident that few studies have explored 
reading proficiency in secondary education. In addition, though many 
teachers in Myanmar consider reading as an elementary skill they do not 
focus on it in higher grades. 

Therefore, it shows the necessity to explore how well young adults 
near the end of secondary schooling of Myanmar are prepared with regard 
to foundation of reading proficiency to meet the challenges of today's 
knowledge world? How good are they at retrieving information? How 
good are they at interpreting text? How good are they at reflection and 
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Based on earlier studies and current situation education in 
l\1yanmar, this y primarily focuses to examine the reading proficiency 
of Myanmar grade 11 students. Today it is the most crucial 
time for the educators in Myanmar to be aware of the need to conduct such 
study for the above questions. Hence, it shows the urgent need to conduct a 
study that measures whether the students possess the ability to locate main 
facts or ideas concerning with what they have read, to interpret what is 
read, and to reflect more widely on its meaning in Myanmar Language. 

Purpose of the Study 

The main purpose of this study is to examine reading proficiency of 
the high school students in Yangon and Bago Divisions, concerning with 
Myanmar Language both within and beyond an educational context in 
terms of three aspects (retrieving information, interpreting texts and 
reflecting) and two text formats (continuous texts and non-continuous 
texts). It also tried to point out which aspect and text format do the 
students favor and which are dominant in Grade-11 in Myanmar. 

Scope and Procedure 

This study aims to assess the reading proficiency of high school 
students (Grad e-ll) by the use of teacher made test. A total of 5 80 students 
from 12 schools of Yangon Division and 4schools of Bago Division 
participated in this study. 

Definition of Key Terms 

Reading Proficiency is defined as retrieving, interpreting, and 
reflecting the written texts: Continuous and Non-continuous, concerning 
Myanmar Prose. 

Retrieving Information is defined as locating one or more pieces 
of information in a text (OECD, 2002). 

Interpreting Text is defined as constructing meaning and drawing 
inferences from one or more parts of a text (OECD, 2002). 

Reflecting is defined as relating a text to one's experiences, 
knowledge and ideas (OECD, 2002). 

Continuous Texts.are all in a standard "prose" form and typically 
composed of sentences that are, in tum, organized into paragraphs {OECD, 
2002). 
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Non-continuous Texts are not prose laid out sentences or 
paragraphs (OECD, 2002). 

Theoretical Framework 

Three Aspects Used in PISA 

OECD/PISA assesses students' ability to perform a variety of 
reading tasks. It aims to simulate the kinds of task encountered in 
"authentic" reading situations- i.e. in real life. To this end, the assessment 
measures following five aspects of understanding a text. Examinees are 
expected to demonstrate their proficiency in all these processes: retrieving 
information, forming a broad general understanding, developing an 
interpretation, reflecting on and evaluating the content of a text, and 
reflecting on and evaluating the form of a text. 

' 
The full understanding of texts involves all of these processes. It is 

expected that all readers, irrespective of their overall proficiency, will be 
able to demonstrate some level of competency in each of them (Langer, 
1995 cited in OECD 2003) , 

' 
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Figure 1 . Relationshi p between the readin g literac y framework and the 
process (aspect) subscales 
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Figure 1 identifies the key distinguishing characteristcs of the five 
processes of reading measured in OECD/PISA. While this figure 
necessarily oversimplifies each process, it provides a useful scheme for 
organizing and remembering the relationships between them. As depicted 
in this figure, the five processes can be distinguished in terms of four 
characteristics. The first deals with the extent to which the reader is 
expected to use information primarily from within the text or to draw also 
upon outside knowledge. A second characteristic involves the extent to 
which the reader is asked to focus on independent parts of the text or on 
the relationships within the information contained in the text. Sometimes 
readers are expected to retrieve independent pieces of information while at 
other times they are asked to demonstrate their understanding of the 
relationships between parts of the text. Focusing on ~ither the whole text or 
on the relationships between parts of the text is the third distinguishing 
characteristc. The fourth characteristic relates to whether the reader is 
asked to deal with the content or substance of the text rather than its form 
or structure. The five aspects of reading are represented before the last line 
and three aspects of reading in the last line of ,Figure 1 at the ends of the 
various branches. By starting at the top of the figure and following each 
branch one can see which characteristics are associated with each aspect. 

Finally, reading literacy tasks can be summarised into three aspects. 
Forming a broad understanding and Developing an interpretation have 
been grouped together in an interpreting texts because information 
provided in the text is processed by the reader in some way in both: in the 
case of broad understanding, the whole text is required and in the case of 
developing an interpretation, one part of the text in relation to another is 
necessary. Reflecting on and evaluating the content of a text and reflecting 
on and evaluating the form of a text have been collapsed into a single 
reflection and evaluation scale because the distinction between reflecting 
on and evaluating the content and reflecting on and evaluating the form , in 
practice, was found to be somewhat arbitrary. 

Two Text Formats Used in PISA 

A key distinction made between texts that is at the heart of the 
PISA assessment is their classification into continuous and non-continuous 
te;xts. Continuous texts are all in a standard "prose" form and typically 
composed of sentences that are, in turn, organized into paragraphs. They 
are classified according to the author's purpose. These may fit into even 
larger structures such as sections, chapters and books. Non-continuous 



texts, or documents as they are known in some approaches, present 
information in a variety of different ways, such as forms, graphs and maps. 

Figure 2 summarises the various text types and associated tasks along 
the two format scales. 

Non- continuou§ text~: ] 

Cham and graphs 

Tahles 

Diagrams 

Maos 

· lniunctive 

Advertisement 

Figure 2. Relationship between the reading literacy framework and the text 
format subscales 

Method and Procedures 

Subjects for Survey Study 

By using multi stage equal number of random sampling technique, 
townships, schools and subjects were selected from Yangon City 
Development Area (YCDA) and Bago Division (BD). Firstly, 3 townships 
were randomly selected on the basis of 2007 Matriculation passed rate 
(high, medium, low groups) in each stratum and 4 townships from Bago 
Division were also selected as Yangon. Altogether 16 townships were 
selected both from Yangon and from Bago Divisions. Secondly, 3 schools 
fi-om each stratum were randomly selected on the basis of 2007 
Matriculation passed rate and 4 schools from Bago Division were also 
selected and therefore totally 16 schools were finally selected. In total, 580 
students, 300 from Yangon and 280 from Bago, participated in this study. 
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Instrument for Student Reading Proficiency (Texts and Task§) 

To assess students' reading proficiency, all the item.s m the 
instrument (Texts and Tasks) were prepared in Myanmar Language on the 
basis of "the OECD PISA reading literacy assessment Instrument (Texts 
and Tasks)"(OECD, 2002a). 

After preparing the draft instrument, experts' reviews were 
conducted for face validity and content validity by 8-exprets who have 
special knowledge and close relationship with this study area, in the field 
of Myanmar Language. Then based on the experts' suggestions, certain 
items were left out from the measure since they were not in accordance 
with the aims of this study. Next, revisions in item length, and the wording 
of items were done and checked and pilot study was done with a sample of 
75 students from Yangon Division in terms of passed rate. Then, the 
modified instrument for reading proficiency test was finally developed. 

To sum up, the instrument (Texts and Tasks) includes six- texts, 4 
continuous texts and 2 non-continuous texts. Table 1 below summarizes 
the text structures, types of text and number of items. 

Table 1. Number ofltems by Text Structure and by Text Type 

Text 
Structure 

Continuous 

Non
continuous 

Total 

No Text Type 

l. Expository 

2. Argument 

3. Narrative 

4. Descriptive 

5. Diagram 

6. Picture 

Selected Prose Title 

().)~ ~& 1 :l3 ~ O'Y.)J.Y.)J.) ~ ~2 
a}~. @~G_,::x>,2: 

No. of 
Items 

13 

9 

12 

7 

3 

2 

46 
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Analysis and Results 

Results of Reading Proficiency (RP) Test 

After conducting the survey procedure with 580 students (300 
students from Yangon Division and 280 students from Bago Division), 
data obtained from the RP test were analysed. To be specific, differences 
between gender, between Yangon and Bago Divisions, and among the 
types of school were statistically analysed. 

Levels of Reading Proficiency of High School Students: By 
using the descriptive procedure with the data obtained from RP test, levels 
of reading proficiency of high school students in Myanmar can be 
determined. Descriptive analysis revealed that the mean and standard 
deviation for the whole sample are 61.17 and 12.18 (see Figure 3). · 

: :: 
... :_ :_ :•.: : .... 
. :: : 

T~l 

Figure 3. Frequency Distribution of Mean Scores ofRP Test 

Mean=61.17 
Std. Dev.=l2.179 

N=580 

Based on descriptive analysis, subjects in this study can be 
identified into three groups: 18.3% of students with scores one standard 
deviation above the sample mean were considered good at reading and 
they were identified as ones in the high group; 63.5% of students with 
scores equal to the sample mean were grouped into fair ·or moderate ones; 
the remaining students of 18.3% who scored one standard deviation lower 
than sample mean were identified as poor numbers (see Figure 4). 
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bad 

7 

------~- good 
18.3% 

---====c.....----- fair 
63.4% 

Figure 4. Three Different Groups of Reading Proficiency of Grade-n 
Students 

Despite the low percentage of poor group, it should not be ignored, 
if its later consequences are taken into consideration. Nevertheless, 
according to this histogram, students' overall reading proficiency is not so 
bad. 

Mean Comparison by Three Aspects and Two Text Formats 

As already discussed above, reading proficiency · of Grade-11 
students was categorized into three aspects (retrieving information, 
interpreting text, and reflection) and two text formats (continuous and non
continuous). Descriptive analyses for RP test by three aspects and two text 
formats are shown in the following table 2 to figure out obviously the level 
of strength of children's reading proficiency. 

Te.hle 2. Descriptive Statistics for the RP Test by Three Aspects and Two 
Text Formats 

N Minimum Maximum Mean SD 
Total 580 24.59 86.89 61.17 12.18 

Retrieving 580 39.39 100.00 78.76 I 10.68 

Interpreting 580 .00 88.24 35.40 i 18.80 

Reflecting I 580 .00 I 100.00 · 48.75 I 22.31 I 

Continuous 
I 

580 ')Q Q.;: 

I 
(){\ ') 0 /JJ ...,0 i 12.03 

I 

.!..ttV.V..J 7V.JO o<+. ns · 

I Non-
. 

I 
i 580 .00 

I 
100.00 

. I 
24.95 

!continuous I j47.2o I 
! 
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Based on the descriptive stat1 ics shown in table the mean score 
for retrieving information is the · vvhereas that interpreting is 
lowest It can be said that retrieving information is mor dominant than 
others, interpreting and reflection. So it is apparent that Grade-11 students 
in this study are very good in retrieving information. In other \vords, high 
school students of Myanmar possess the ability to locate one or more 
discrete facts or ideas in the text. 

The mean score of reflection stands between retrieving information 
and interpreting text. It can be meaningfi1lly interpreted that students are 
not so poor in reflective thinking though their mean score is not very 
satisfactory. In other words, it can said that students' ability to relate a 
text to their experience, knowledge ideas is fairly good. 

The mean score of interpreting text stands third, so it points out that 
the subjects are poorest in interpreting text compared with the other two 
aspects. In other words, most of the Myanmar high school students are 
rarely able to construct meaning and draw inferences for the text they read. 

Regarding two text formats, mean score for continuous text is 
higher than that for non-continuous text It can be said that since reading 
has traditionally been identified mainly with prose: language instruction 
and systems have concentrated on reading prose. 

Mean Comparison by Gender 

Gender is undoubtedly a vital variable. Since it is assumed that 
there might be differences in reading proficiency with regard to gender, 
analyses were again conducted to confirm this assumption. But descriptive 
analysis revealed that there is no difference in means and standard 
devfations of RP test between gender with respect to three aspects and two 
text formats respectively (see Table 3). 

Table 3. Mean Comparison for Three Aspects and Two Text Formats of 
RP Test by Gender 

Gender 

male 

female 



12.97 

64.98 11.03 

47.24 26.73 

290 47.16 23.09 

To obtain more detailed information of particular aspect and text 
format, the independent sample t test was used again (see table 4). The 
results of t test by gender also revealed that there were no differences in 
reading performanct:~ among boys and girls. Specifically, performance of 
the girls was not better than that of the boys. This finding seems to be 
contrary to the findings of previous research conducted by OECDIPISA. 
PISA (2000) showed that females, in all countries, are on average better 
than males. The most striking gender differences revealed by PISA 2000 is 
that females consistently outperforn1 males in reading literacy. 

From the of views of geneticist, "the left hemisphere of the 
female e:rogeneous, more neurologically complex than the 
males and it contains the language centers, so the women are better than 
the men to retain their ability to speak and to understand language (Restak, 
R, cited in Department of Educational Psychology, 2001 ). But, for most 
people, the left brain seems to spcialize in language skills (e.g., 
understanding and producing speech) while the right deals with visual
spatial skills (e.g., drawing, perceiving patterns, using maps). However, 
some evidence of gender differences revealed that linguistically males 
show more left-hemisphere dominance; woman show more bilatcrial, 
symmetrical patterns of function (Kimura, 198 7, cited in Benson & Groue, 
1998, p-117). 

Therefore, it is satisfactorily interpreted that reading proficiency of 
the male students in this study is not lower than that of females. On 
average, boys not only tend spend more in reading but they also 
read as many different types of materials as girls 
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Table 4. The Results oft-test for Each Aspect and Text Format ofRP Test 
by Gender 

t df Sig. (2-tailed) MD 

Total -.218 578 .828 -.220 

Retrieving -.294 578 .769 -.261 

Interpreting .467 578 .640 .730 

Reflecting -1.219 578 .223 -2.257 
f--· -
Continuous -.405 578 .686 -.405 

Non-continuous .037 578 .971 .077 

Mean Comparison for RP Test by Di.visions 

The subjects were selected from the same grade level. However, 
different regions pointed out different per· rmance in reading. So, division 
wise analysis was executed since it is 1med that such analysis is 
meaningfuL Descriptive analysis revealed the differences in means and 
standard deviations of RP test between Yangon and Bago Divisions (see 
Table 5). 

Next, this study also tried to observe clearly ~he students' reading 
proficiency between Yangon and Bago Divisions. The result of t-test 
showed that for the whole scale reading proficiency test, there was a 
significant difference at 0.001 level (see Table 6). It can easily be seen that 
students from Yangon Division performed significantly better than those 
ofBago Division in reading proficiency. 

And then, as already discussed above, since student reading 
proficiency w.as observed according to three aspects and two text formats, 
further detail analysis and computation were undertaken. Descriptive 
analysis revealed the differences in means and standard deviations of three 
aspects and two text formats between Yangon and Bago Divisions (see 
Table 5). According to this table, apart from retrieving information, the 
mean scores of Yangon are higher than that of Bago regarding the other 
two aspects; interpreting text and reflection, and also concerning two text 
formats. 



Table 5 and Standard 
Divisions 

--~~--

Division 
.-~-

Yangon 
--
Bago 

Yangon 

Bago 

Interpreting 

I f:--·-- ·--·-·-
IR fleeting 

inuous 

Yangon 

Bago 
~"--

Yangon 

Bago 

Yangon 

1Non-c~~;o 
Bago 

us Yangon 

Bago 

N 

300 

280 

3oo· 

280 

300 

280 

300 

280 

300 

280 

300 

280 

and Forrnat 

····-

I\1ean SD 

64.01 12.48 

58.14 11.09 

79.43 11.24 I ------
78.04 10.03 

-

39.71 18.40 
-----· 

30.78 18.15 

54.45 21.47 

42.63 21.60 

66.93 12.36 

62.47 11.25 

53.00 23.50 
I 

41.99 25.01 I 

So, the independent sample t test was applied to confirm whether 
these differences are significant or not (see Table 6). 

Table 6. The Result oft- test for Each Aspect and Text Format ofRP Test 
by Divisions 

r~tal t df Sig. (2-tailed) MD 

5.97 578 .000 5.87 
i------

Retrieving 1.57 578 .117 1.39 

Interpreting 5.88 578 .000 8.93 

Reflecting 6.61 578 .000 11.82 
,-----

Continuous 4.53 578 .000 4.46 

~--on-
5.96 578 .000 12.01 

n~in~ous 
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The result of the t-test for each aspect 
that there are significantly differem ul 

and two text formats by divisions at (I 

, concerning retrieving information, significan! 
at any level. Not surprisingly, it is acceptable 

consistently outperfnrm than that of Bago It IS 

in Yangon Division may have the rnost 
i:;Jvironrnent in order to promote reading profic.iet;cy. 

background and engagement in reading 
the causes and effects of these differences. 

Comparison by Passed Rate Level of Sdwoh; 

2, No.7 

fud~~ RP test 
text and 

st~.1<J.et1ts from 
assumed that 

supporting 
students' 

explored to 

The subjects of this study were school 
on 2007 .fviatriculation passed rate (High, !v1edium So, the 

dH;;au differences of RP test among the types of school ~,~rere statistically 
Not surprisingly, it was found that regarding reading proficiency, 

students from high passed rate schools performed more better 
those of middle and low passed rate schools. :Fhst, ~.neans and 

deviations for high groups are mentioned in the Table 

7. Means and Standard Deviations for 
Achievement Groups 

- ..: ------. --;;-r-- -----, :--, ___________ ] _____ -

'd,&!:~~l Dagon I Kamayut [ Mmgalardon 
----- ---- ---- -I------ __________ l __ ----

Total 42.12 43.24 I 46.72 I 
I (5.73) I (4.63) I (2.92) I (5. 

---·-·~·-·~----__j__ ______ j_ ___ ---· _ _L_ -------

ote: Numbers in parentheses are Standard Deviations 

Descriptive analysis revealed the differences 
· of variance (ANOVA) was executed to confirm 

the high achieve·ment groups, regarding the 
ANOVA results sho\"1 that for the whole 

difference at 0. 00 1 
8). 

by High 
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Table R /\ I -'\ Tab!~ of Mean Comparison for RP 
<~ment Groups 

< ~ • ···- - • --,·-··-~·--· •• ··- --
F------~ Smn of .rtf 

Mean 
:quares "u Square I i _L _____ 

"~fq 020 .!., )/. ) 4 317.255 11.158 I A 
. \1 

--·-·1 
(\{) i 
Vtt ~ 

j r-----
691.386 165 28.433 

·--
960.406 169 
--· -

To obtain more detailed information of particular school included in 
high groups h~.d the differences; Post-Hoc Test was conducted by Tukey 
HSD method and it becomes apparent that students from Dagon differed 
significantly fiom those of Mingalardon at 0.05 level. To say specifically, 
the students of Dagon were significantly lower than those of Mingalardon 
in reading profi•:.iency. To be specific, the mean score of the students of 
Dagon is surprisingly less than that of other three schools in Yangon; 
Kamayut, Mingalardon, and South-Okhalarpa, although all these five 
schools were grouped as high passed rate. It was found that the students 
from Dagon ax~:; good at only retrieving information but not at interpreting 
texts and reflecting. Students from Bago revealed less performance than 
those of Kamayut, Mingalardon, and South-Okhalarpa at 0.01 level and 
0.001 level (see Table 9). · 

Table 9. The Results ofTukey HSD Multiple Comparison 

(I) High. 
---T 

Mean Difference J (J) High I 

_ _j {1-J} 
Dag<?~- i Kamayut -1.120 

___ _1Mingalardon -4.600* 
S.Okhalarpa -1.320 

Bago 3.106 
·~-~ -· 

Dagon -3.106 
r---------

Bag_o 
Kamayut -4.226** 

--.---~~- --· 
Mingalardon -7.706*** 
S.Okhal~a -4.426** 

Note: * The mean difference is significant at the .05 level. 

* * The mean difference is significant at the . 01 level. 

*** The mean difference is significant at the .001 level. 

Sig. 
-~ 

.946 

.022 ---

.906 --

.096 

.096 

.007 

.000 --·--

.004 ·----
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Second, the means and standard deviations for medium 
achievement groups are described in the following Table 10. 

Table 10. Means and Standard Deviations for RP Test by I\ltedimn 
Achievement Groups 

~- - -~-·,--·--

~~~ol Lanmadaw Tamwe Thuwunn2 Thaketa Okhpho Py: 

r---------·-- '"-.... -

39.44 43.92 41.76 36.84 36.53 34. 
Total 

(5.49) (4.88) (3. 78) (5.30) (6.95) (5.t 
l 

Note: Numbers m parentheses are Standard Dev1atwns 

So as to obtain more· detailed information, one way analysis of 
variance (ANOVA) was eonducted to find out the differences between the 
medium groups, regarding the RP of Grade-11 students. ANOV A results 
show that for the whole scales RP test, there is a significant difference at 
0.001 level within the medium groups (see Table 11). 

Table 11. ANOV A Table of Mean Comparison for RP Test by Medium 
Achievement Groups 

,------· 

Sum of 
df 

Mean 
F Sig. 

Squares Square 

Between Groups 2198.833 5 439.767 13.109 .000 

Within Groups 7850.063 234 33.547 

Total 10048.896 I 239 I 

To find which particular school had the greatest difference, Tukey 
HSD test was calculated and it becomes apparent that students from 
Tamwe differed significantly from those of Thaketa, Okhpho, and Pyay. 
And _the similar result was found for Thuwunna. Significant differences 
were not between Tamwe and Thuwunna. This finding reflects that 
there is no difference in reading performance between males and females 
since all. subjects of are males Thuwunna are 
females (see Table 1 
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Table 12. The Results of Tukey HSD Multiple Comparison 

r,----- I (J) Middle ·r, -Mean _Difference 
~Middle 1 I ~J-J) 
I I 

Tamwe Lanmadaw 4.480 

Thuwunna 2.160 
--

Thaketa 7.080*** 

Okhpho 7.391 *** 

Pyay 9.220*** 

Thuwunna Lanmadaw 2.320 

Tamwe 
r-

Thaketa -2~+ 4.920* 

Okhpho 5.231** 

Pyay 7.060*** 

Note: *The mean difference is significant at the .05 level. 

* * The mean difference is significant at the . 01 level. 

*** The mean difference is significant at the .001 level. 

------- '1 

i 
Sig. I 

I - l 

~ 
.072 

.775 

.000 

.000 

.000 

.717 

.7751 
--

.035 
-·--~ 

.002 
--

.000 

Third, the means and standard deviations for low achievement 
groups are described in the following Table 13. 

Table 13. Means and Standard Deviations for RP Test by Low 
Achievement Groups 

.School 

Pan bed on 
Kyeemyind 

Dawpon 
Seikgyi 

Penwegon aing Kanaungto 

28.04 33.56 36.60 32.84 31.61 
Total 

I (6.29) (7.17) (6.53) (7.27) (6.16) 
i I 

Note: Numbers m parentheses are Standard DeviatiOns 
I 
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Next, to obtain more detailed information, one way analysis of 
variance (ANOVA) was calculated to find out the differences between the 
low groups, regarding the RP of Grade-11 students. ANOV A results show 
that for the whole scales RP test, there is a significant difference at 0.001 
level within the low groups (see Table 14). 

Table 14. ANOVA Table of Mean Comparison for RP Test by Low 
Achievement Groups' 

Sum of Squares df Mean F Sig. 
Square 

Between 995.811 4 248.953 5.791 .000 
Groups 

Within Groups 7093.066 165 42.988 

Total 8088.876 169 

Hence, it showed the necessity to find out the particular school 
showing the highest and lowest mean values of RP. For making mean 
comparisons among the schools, Tukey HSD comparison procedure was 
again employed. From this result, it can be seen that students from 
Panbedon are significantly different from those of Kyeemyindaing and 
Dawpon in reading proficiency. Then, significant difference was found 
between Pe.nwegon and Dawpon at 0.05 leveL Suprisingly, the mean score 
of Panbedon is the lowest compared with the remaining schools, although 
all these five schools were grouped as low passed rate ones (see Table 15). 

Table 15. the Results ofTukey HSD Multiple Comparison 

(I) Low (J) Low Mean Difference (1-J) Sig. 

Panbedon K yeemyindaing -5.520* .027 

'Dawpon -8.560*** .000 I 

Seikgyi Kanaungto -4.800 .077 

Penwegon -3.574 .138 

Penwegon Panbedon 3.574 .138 

K yeemyindaing -1.946 .708 
--~----·--··_L_~~~-~~-----~-------··--·-·· 
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Dawpon -4.986* .012 I 

.930j Seikgyi Kanaungto -1.226 
-

Note: * The mean difference ts s1gmficant at the .05 leveL 

***The mean difference is significant at the .001 level. 

Consequently, it shows the necessity to consider students' 
engagement in reading and family background so as to clarify these results. 

Conclusion 

Reading proficiency, as defined in this study, focuses on the 
knowledge and skills required to apply "reading for learning" rather than 
on the technical skills acquired in "learning to read". In line with most 
contemporary views about reading, this study; focuses on measuring· the 
extent to which individuals are able to construct, expend and reflect on the 
meaning of what they have read in the common written texts both within 
and outside school. 

The primary purpose of this study is to assess reading proficiency 
of Grade-11 students in Myanmar prose and their capacities to apply 
knowledge and skills to reading. Based on the results of reading 
proficiency, the subjects could be identified into three groups: high group 
(18.3%), moderate group (63.5%), and low group (18.3%). Concerning 
with three aspects and two text formats, Grade-11 students in this study are 
very good in retrieving information and continuous text. With regards to 
gender, significant differences are not found in reading performance 
among the boys and the girls. Moreover, different regions pointed out 
different performance in reading. To be specific, apart from retrieving 
information, the students from Yangon performed better than that of Bago 
in the other two aspects and two text formats. By comparing the high 
achievement schools indicated by Matriculation passed rate (% ), what can 
be found is that the students from Dagon are lower in reading performance 
than that of Mingalardon while the students from Bago are less proficient 
in reading than that of Kamayut, Mingalardon, and South-Okhalapa. Out 
of the medium passed rate schools, what can be found is that the students 
from Tamwe are better than that of Thaketa, Okhpho, and Pyay and the 
same result was found for Thuwunna. Out of the low passed rate schools, 
the students from Pabedon are lower than that of Kyeemyindaing and 
Dawpon, and the students from Penwegon are lower than that of Dawpon 
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in reading proficiency. 

Knowledge of these results will assist the educators to better 
understand factors that can impact on learning and to target learning 
strategies. In other wards, these results seem to be a warning to the school 
administrators, educators and parents in our society to prepare our children 
to enable to meet the challenges of today' s knowledge world. 

In order to do so, they must be able to manage their own learning, 
rather than solely relying on teachers. This means that students must, on 
the one hand, be interested and engaged in reading much more than before 
and have strategies for learning effectively. Reading therefore is not 
merely a goal; it is also an important tool in education and individuai 
development, both within school and in the future life. It is recognized that 
reading skills play a central role in an individual's learning at school; 

"The ability to read and understand instructions and text is a basic 
requirement of success in all school subjects. The importance of 
literacy skills does not, however, come to an end when children 
leave school. Such skills are key to all areas of education and 
beyond, facilitating participation in the wider context of lifelong 
learning and contributing to individuals' social integration and 
personal development." (The European Commission 2001, cited in 
OECD, 2002a). 

It can be concluded that the ability to read and understand 
C0.11plicated information is important to achieve . success in tertiary 
education, in the workplace, and in everyday life. Achievement in reading 
literacy is therefore arguably not only a foundation for achievement in 
other subject areas within the education system, but also a prerequisite for 
successful participation in most areas of adult life. It is now generally 
acknowledged that learning in school is not enough. But in order for 
students to become lifelong learners, their education must have prepared 
theP'l to handle print adequately and comfortably, in whatever form . it 
comes to them (OECD, 2002a). So far, as it has become clear that reading 
proficiency is the royal road to knowledge, it is essential to achieve 
success in all academic subjects and in children's later academic 
performance. 
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